Becoming Geographers at Five Islands Academy

Section 1: Intent

1.1 Guiding principles

Our geography curriculum has been shaped by two principles.

First, we want to enrich every student’s life with all that is of infrinsic value within geography's gift: ‘the best of what has been thought and said’, yes,
but also a deep sense of place and community; a love of exploration; eyes open to the world’s diverse wonders; a mind open to friendship across
cultures; a perspective broadened through appreciation of global scale and geological time.

Second, we have developed geography units that explore substantial geographical issues with real urgency in contemporary society. We feel these
are issues that our students should know and care about as part of our vision that they grow up as informed, engaged citizens, both for their own sake
and for the sake of our local, national and global communities. Throughout, we have considered how we can contribute to eradicating racism and
how we can equip our students with the empathy and tools to challenge injustice and misinformation themselves. In Secondary, we use lbram X.
Kendi's definition of anti-racism to guide our topic making and teaching decisions: anti-racism is “supporting an antiracist policy through their actions
or expressing an anfiracist idea”. The focus on antiracism being an action strongly aligns with the FIA value of equity: it is something we practise, rather
than something from which we abstain.

1.2 Concepts

Liz Taylor's work on second order concepts within geography has shaped our vision of conceptual progression across the school. Her four concepfts
are described below, with place, space and time cenfral envisaged as central, being integral to each. (See Think Piece - Concepts in Geography for
an overview of their development, including an example of these concepts shaping enquiry.)



https://www.geography.org.uk/write/mediauploads/research%20library/ga_tp_s_concepts.pdf
https://www.geography.org.uk/write/mediauploads/research%20library/ga_tp_s_concepts.pdf

Change

Change is crucial as a driver within physical
geography, as seen in processes such as coastal
erosion, and human geography, as seen in issues
such as urban redevelopment or population growth.
Managing change is a key aspect of geography - we
learn from past changes and predict and manage
future ones.

Diversity

Diversity relates to our focus on a complex and varied world
- places and environments are diverse between and within
themselves. Without multiplicity, there would be no space.
Diversity in elements such as quality of life may lead to
concerns about inequality, which may lead to conflict. How
can people manage this?
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Interaction
Interaction is closely linked to change. In both
physical and human aspects of the subject,

geographers want to find out how things are linked
fogether and how one aspect affects another.
Interaction occurs both within and between physical
and human aspects of the world.

Perception & representation

Perception & representation concern issues of how people
think about the world and how they communicate that
thinking to others. How people experience the world, both
directly and through the media, affects their actions within
it, which affects the lives of others.

Concept descriptions adapted from Liz Taylor, Think Piece - Concepts in Geography

In 1.3, we map how our geography units guide children to explore each of these second order concepts through the lens of a substantive concept
such as migration or climate change. To avoid confusion, we will call these substantive concepts ‘topics’, of which we have 11 as a through-school -

and these are simplified or combined in Primary/EYFS.

Development | Weather & Tectonics Rivers Coasts Urbanisation | Ecosystems Sustainability Tourism Population Skills
& Climate & Migration
Globalisation
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1.3 Topics

Each unit of geography at FIA is shaped around a topic. Topics allow us to build schemas: webs of cognitive connection between ‘smaller’ units of
knowledge, which would otherwise remain disparate and therefore shallow.

To borrow Christine Counsell's term, we thus envisage each unit as a cognitive journey through the ‘hinterland’ that teachers construct around a
topic. The experiences and connections explored along the way give our units’ core content its meaning, and establish fertile ground for deeper
experiences and thought processes as time goes on. There is no shortcut. As feachers, we are therefore constantly shifting focus from the knowledge
and skills that we must make stick, to the context that gives them value and purpose, and back again. In doing so, they move the class from shallow to
deeper knowledge, and also info more sophisticated thought processes, as the accumulated knowledge becomes embedded and so offers a
foundation for problem-solving and abstraction - thus refining and expanding schemas still further.

Rising Stars
Our Primary Geography curriculum is faught using the Rising Stars Primary Geography scheme as a framework. Each year group focuses on an overall

Enquiry Question and each lesson builds up fo the formation of an answer o this question. Concepts are revisited and built upon, allowing children to
build up those geographical connections. Where there are gaps in the covered content in units, these are in-filed with additionally planned lessons, or
extended, based on the needs and prior knowledge of the year groups. A key strength of Rising Stars is its explicit inclusion for teachers of
subject-specific vocabulary and skills.

1.31 Progression in FIA Geography

As a through-school we are able to carefully map out how our students progress as Geographers from EYFS all the way to Y11, if the subject is chosen
for GCSE.
e EYFS: We guide children to begin to make sense of their proximate physical world and their community. This covers where they live, how they
come to school, places they visit, weather, seasons, before and after, and an introduction of the concepts of near and far. Within the Early
Years Foundation Stage curriculum, much of what is later taught as ‘geography’ is covered under the ELGs within Understanding the World,
however would include elements of Maths, such as spatial reasoning (the White Rose Maths scheme that we use, for example, covers building
and reading simple maps and plans in Reception), as well as knowledge of stories and places, processes and seasonal changes in our natural
world. Children are given the space through confinuous provision to explore and engage with the world around them. As enabling adults
working alongside EYFS children, we can support them to observe closely, interact, make connections with what they see and know, and ask
and answer questions. As a curriculum subject, where EYFS children are taught in mixed cohorts alongside KS1, geography, including field trips
to local sites, offers children rich opportunities to develop the prime areas (communication and language, physical development, personal,
social and emotional development) that will enable them to succeed as rounded learners, curious about the wider world.
e KS1: The Rising Stars scheme includes a comprehensive progression framework document - setting out the expectations in the seven strands for
KS1, LKS2 and UKS2. Units are offered with links to previous units and future units, so that tfeachers can contextualise the learning within the wider



scheme, including drawing on prior knowledge and revisiting key concepts. Y1: Our Local Area, People and Communities, Animals and their
Habitats. Y2: Seasons, Journeys - Food, Our Wonderful World.

e KS2: Y3: Weather and Climates, Our World - Where are we?¢ Coasts. Y4. Americas, Rivers & Water Cycle, Earthquakes and volcanoes. Y5:
Changes in our local environment, Europe - study of the Alpine region (tfravel and tourism), Journeys - frade. Y6 South America, Protecting the
Environment, Our world in the future.

e KS3: For a detailed look at progression in KS3, see this document. Our KS3 curriculum is set up around enquiry Essential Questions that address a
real-world urgent ‘wicked’ problem facing Geographers. Within questions like ‘What are the consequences of a thawing northe’, we cover
substantive concepts like Tectonics, Rivers (specifically frozen rivers, glaciers), and Coasts. These substantive concepts inform the content of the
Essential Question, and our concepts like Change, Diversity, Interaction, and Perception and Representation inform the lenses through which
we engage with the content. In our Thawing North Essential Question, we consider how the Sammi Indigenous people are affected by a
changing climate, which considers glacial processes, the interactions between human and physical geography, and the diversity of
populations within northern Europe, offering much-needed representation of historically marginalised communities.

e KS4: Progression in KS4 focuses on preparation for the Y11 exams in Geography, and the structure of content covered in KS4 ensures that alll
students are able to connect new knowledge within the schema of their prior learning. Preparation for Paper 3, for example, comes last as the
fieldwork and pre-release booklet could be based on any of the material from the GCSE course.

1.4 Place knowledge and sense of place

At FIA, we view place knowledge and sense of place as infrinsically connected. The information about what a place is- the countries, rivers, coastlines,
cities- deeply inform the sense of the place- the culture, language, history- and both are needed in collaboration to ensure fully sustainable
understandings and management of the land. We aim to ensure our students are ready fo tackle the so-called ‘Wicked Problems’ in Geography, and
our guiding values of empathy and equity inform our teaching that sociology is as important to river management as physical Geography. Without
explicitly teaching place knowledge, students would be ill-equipped to respond to an increasing number of environmental concerns; without explicitly
tfeaching a sense of place, the responses to environmental challenges would be inconsiderate of the Human Geography complexity.

1.5 Fieldwork

The Geographical Association states the value of fieldwork in Geography as “real-world” opportunities fo explore, deepen, and embed Geographical
knowledge. Fieldwork at FIA is hands-on and collaborative: students create the investigative questions about their landscape, and then conduct
experiments and collect data as part of the investigation. In Primary, we aim to make the most of our unique geographical location by focusing on our
local area as much as possible. Right from EYFS, children are encouraged to explore, notfice, collect data, analyse and observe our surroundings;
commenting on features, naming places and making comparisons with other places in the UK and World. Starting from a small circle, we build a sense
of place using fieldwork intrinsically and purposefully where we can. In KS2, children undertake residential frips to other islands and the mainland which


https://docs.google.com/document/d/1zz8HVQpFQjQVNSUzU8aJ6T2Li5wh8Q-wOpLn5kLbjoA/edit#

allows them to draw connections and contrasts with their own and other landscapes. In KS3, students have fieldwork opportunities in Coastal topics,
Ecosystems, and Globalisation. We have one larger piece of fieldwork per year, with opportunities for Adventurous Learning in each quadmester. In
KS4, we strongly believe in the value of Human Geography urban fieldwork. Whilst we are privieged here at FIA with so many opftions for Physical
Geography fieldwork, our students are less familiar with city living. Our KS4 extended fieldwork project is a frip fto Manchester, where students conduct
extensive fieldwork to broaden their understanding of human geography.

1.6 Case studies

We learn by example. Case studies of events or the Geography of an entire city enable us to learn more deeply, as we connect knowledge with
application. Case studies are where we learn that different responses to tectonic hazards lead to vastly different lived experiences for people. Case
studies are where we apply our knowledge about migration to see the ways in which cities like Bristol are changed for the better by the Windrush
Generation.

1.7 Ethics and activism

Our activism is driven by our ethics of anfi-racism (loram X. Kendi) as we act within FIA values of equity and empathy. As we, from our privileged
position living on the Isles of Scilly, learn about the world around us, it is important that we do so with underlying ethics that guide our explorations.
Every time we learn Geography, we do so with our FIA values of equity and empathy guiding us. We empathise with people from cultures, situations,
and circumstances different to our own; we hold our Geography as an action. Geography is something that we do. We could be raising awareness of
environmental issues and challenges, or fighting poverty, or exploring how to support our wellbeing by connecting with nature; we do all of this with
our underlying and ever-present principles of equity and empathy.

1.8 Misinformation

At FIA we aim to create curious learners, and an intfegral part of curiosity in Geography is a healthy scepticism of information. In this modern world, we
understand the urgent need to teach scepficism to our students, acknowledging the pervasive misinformation in social media. Scepficism is
Geographical: we explore sources, the scientific process, reliability, limitations of data presentation techniques, and limitations of statistical analysis.
This is interdisciplinary, and draws on what students learn in History, English, Science, and Maths. In Geography, we relate this to the real-world, using
real examples of how climate data can be manipulated, or fact-checking dubious claims of immigration statistics, or just why Donald Trump's outright
lies were believed so readily.



Section 2: Implementation

2.1 Curriculum narrative slides

For an intfroduction to our geography units from EYFS to Y11, please see [ Curriculum Narrative Geography . Below we lay out the content of each
unit in more detail.

2.2 Curriculum Mapping

We are mapping keywords in the Literacy section of the table below. The words in bold are words that students have already come across in
Geography. Please see 2.3 for a greater discussion of literacy in the Geography curriculum.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork
Locating places and Weather - rain, sun, cloud, fog, snow, mist, cold, warm, e lLocate the UK and Isles of Scilly on Weather diaries
countries on world maps. hot, ice. maps Local area walks
Understanding where we Seasons - Spring, Summer, Autumn, Winter e Collect weather information and and studies -
live - The Isles of Scilly, the Confinents - Asia, Africa, North and South America, record observations
UK. Antarctica, Europe, Australasia

Know that there are Isles of Scilly - Bryher, Tresco, St Marys, St Martins, St Agnes

different countries in the UK - Mainland, Cornwall, London, England, Scofland,

world and talk about some Wales, Northern Ireland

of the differences. Sea, Ocean, Country, Continent, island.

Recognise some
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environments that are
different from the one in
which they live.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

The Isles of Scilly
Constituent countries of the
UK

Place Knowledge

Near/far

Physical features - hill, beach, cliff, coast, river, seq,
ocean, mountain, valley

Human features - town, city, settflement, village, farm,
house, quay, harbour, field

Literacy (keywords)

Maps and plans - familiar places,
routes

Using simple keys and symbols on a
map

Identifying geographical
features/landmarks

Data (Skills)

Locality studies -
around school, local
areq, wider islands

Fieldwork

The Isles of Scilly - they then
look at coastal, rainforest,
dry (desert) and world city
locations.

Near/far/ a long way away

Isles of Scilly - Bryher, Tresco, St Marys, St Martins, St Agnes
UK - Mainland, Cornwall, London, England, Scotland,
Wales, Northern Ireland, Edinburgh, Belfast, Cardiff,
Journey, travel

South America - Brazil, Amazon, Rainforest, remote,
Africa - Mali, Equator, city, tribe

North America, Asia, Australasia, Antarctica

Beijing, New York, Sydney

name and locate the world’s seven
continents

learn about the human and
physical geography of a small area
in several non-European countries
read images, maps, atlases and
globes

Virtual fieldwork -
‘visits' to other
place using Google
Earth street view




@

which is studied in the KS2 Geography Programme of Study
Concepts:

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork

* name and locate the world’s seven Habitat studies
continents and five oceans

* use world maps, atlases and globes to

Continents - Asia, Africa, North America, South America,
Antarctica, Europe, Australasia
Oceans - Atflantic, Pacific, Southern, Indian, Arctic

Name and locate the seven
confinents and five oceans.
Identify known countries on

a map Habitat, environment identify countries, continents and oceans
Equator, North Pole, South Pole * use simple fieldwork and observational
China, Russia, India, Japan, South Africa skills.
Migration

EQ: What are seasons?

Why this, why now? In this unit, the children will learn about weather and seasons. This unit has a focus on the local area, as well as looking at the wider
perspective of the UK. Simply looking out of the window, collecting data in the playground and thinking about what is happening around them, can be
perfect ways to support making sense of a changing world. The children will observe, spot seasonal patterns and talk about changes by using weather related
vocabulary.

Concepts: Change - changes in the weather and seasons. Interaction - the beginnings of the effects that humans have on the climate.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork

Observation and
data collection -
weather.

* develop locational and place knowledge
about their locality, and the UK as a whole «
understand basic subject-specific

Weather/climate - rain, sun, cloud, fog, snow, mist, cold,
warm, hot, ice, temperature, storm, thunder, lightning,
tides, flood, heatwave, drought, predict, observe, region

Local area - Isles of Scilly
The UK

Seasons - Spring, Summer, Autumn, Winter
Compass points - NSEW
Capital cities of the UK

vocabulary relating to physical geography
* begin to use geographical skills, including
first-hand observation, to enhance their
locational awareness

¢ identify seasonal and daily weather
patterns in the UK

¢ use and construct basic symbols in a key.

Google Street View
Time Machine

EQ: Where does our food come from?
Why this, why now? This unit links the everyday experience of buying and eating food within the UK with the children’s growing geographical understanding of
the world. It allows children to build on their local area knowledge and extend this to other places around the world.
Concepts: Change - children will understand how food is grown, how it fravels from where it is produced and how it is processed/changed. Interaction -
children will consider how humans interact with the land they farm

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Isles of Scilly - farms and
produce, land use, fishing

Travel, journey, food miles, import, export,

Food - produce, local, farm, grow, supermarket, shop,

¢ understand geographical similarities and
differences through studying the human

Visits to local farms,
shops and food




Countries of the UK
Identifying countries where
our food comes from
Modes of travel between
places

honesty stall, process, food story
Farming - field, rural, organic, plant, animal, farmer, crop,
harvest, hills, mountains, fishing

geography of local shops, and physical
geography of food growing or production
* to describe the location of features and
routes on a map

* name, locate and identify characteristics
of the four countries and capital cities of the
UK, and ifs surrounding seas

* yse world maps, aflases and globes o
identify the UK and its countries, as well as
the countries, continents and oceans
studied aft this key stage

producers.

EQ: What are the wonders of our world?
Why this, why now? In this unitf, the children will bring together the ideas infroduced in the previous KS1 units. This is designed to enhance and solidify their
geographical general knowledge. It will also give them an appreciation of the world by introducing natural and man-made wonders, as well as ancient and

modern wonders.

Concepts: Diversity - children learn about varied and exciting places around the world and compare with places they know. Change - children will consider
how these places have changed over time and what we can do to protect them

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

,

Countries of the UK
Countries, continents and
cities where the Wonders of

Physical features - hill, beach, cliff, coast, river, seq,
ocean, mountain, valley,
Mountains - Everest, Kilimanjaro, Ben Nevis, Scafell Pike,

* name, locate and identify characteristics
of the seven continents and oceans
* use world maps, atlases and globes

“"Wonders of Scilly’ -
selection and
justification of

_Q_;‘f the World are Snowdon, ¢ understand geographical similarities and landmarks
;g,f Ayers Rock/Uluru, Oceania; Mount Erebus, Antarctica differences when studying both human and
Major world rivers: Congo, Yangtze, Amazon, Nile, Volga, | physical geography Virtual visits to the
Mississippi ¢ identify the locations of hot and cold wonders of the
Human features - town, city, settlement, village, farm, areas around the world world
house, quay, harbour, field * develop knowledge about the world.
Great Wall of China, Asia; Golden Gate Bridge, North
America; The Louvre Museum, Europe; Christ the
Redeemer Statue, South America; Suez Canal, Africa
Local, National, International
Ancient/Modern wonders
Nigeria, USA, China, San Francisco, Hong Kong, Lagos
Y3

EQ: Why is climate important?
Why this, why now? In this unit, the children are intfroduced to different ways of communicating geographical data, particularly through different styles of
maps. They will learn to read weather and climate maps, and learn how weather and climate are generalised into world climate zones. The concept of

biomes will be explored, each with distinctive climate, soil, flora, fauna and human activity.
Concepts: Change - how weather changes and the effects of weather. Understanding how the climate is changing and thinking about the future of the Earth
if this continues. Interaction - how humans are affecting the climate and considering what can be done.
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Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Climate zones of the World
Locating and naming
counfries in different zones

Weather, climate, climate zones, biomes and vegetation
belts

Northern/Southern hemisphere

Climate zones - polar, tropical, subtropical, desert,
temperate, rainforest, equatorial

Biomes - woodland, deciduous, forest, aquatic, tfundra
Amazon, Sahara Desert, Gobi Desert, Arctic, Antarctic,
South Georgia, India,

Sustainability

Climate change

¢ locate some of the world’s climate zones
on a globe or map, name examples and
have some understanding of them

» extract geographical data (e.g. rainfall,
temperature, weather, climate/ vegetation
zones) from pictorial/ graphical
representations

¢ describe and give examples of the variety
of biomes and vegetation belts

¢ identify the world’s hottest, coldest,
wettest and driest locations

Observations of
weather in local
areq, data
collection. Analysing
data

EQ: Where on Earth are we?
Why this, why now? In an earlier unit, the children used several different representations of the world, or parts of it, without questioning them. In this unit, they will
begin to understand the Earth better as a sphere, learning to rotate it mentally in 3-D. They will explore its representation in 2-D maps, and learn about the

imaginary lines used (Equator, latitude, longitude, tropics and the International Date Line) to pinpoint global locations.
Concepts: Representation - how physical places are represented on globes, aflases, maps and plans and how these representations can differ.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Locating lines of
longitude/latitude, features
and countries/places on
maps, plans and globes.
Relationship between
globes and maps

Latitude, longitude, the Equator, Northern Hemisphere,
Southern Hemisphere, the Tropics of Cancer and
Capricorn, Arctic and Antarctic Circle, the
Prime/Greenwich Meridian and time zones (including day
and night)

Confinents and Oceans

Compass points - NSEW, NE, SE, SW, NW

Grid references, co-ordinates

Address

* improve their locational knowledge
through identifying the position and
significance

¢ practise geographical skills through using
maps, atlases, globes and digital/computer
mapping fo locate features studied

* use the eight points of the compass

Using GPS and
satnav/mapping
software to follow
routes

EQ: Do we like to be beside the seaside? (local study)
Why this, why now? In this unit, children will learn about the coast of the British Isles. Using their own experience of living on Scilly, children will consider some of
the advantages and disadvantages of living by the coast, and how much of the UK'’s coast has changed from a focus on fishing to one on fourism.
Throughout the unit they will also be infroduced to a few contrasting coasts around the world, and associated environmental issues, extending their coastal

and locational knowledge and encouraging critical thinking and presenting an argument.

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork




The Isles of Scilly

SW England

Costa Blanca, Spain
Great Barrier reef
Hong Kong Airport
(Comparative study)

Coast/coastal - headlands, cliffs, bays, beaches, dunes,
rockpool, marshes and estuaries.

Sea, waves, tides, harbour, quay, rocks, sea defences,
peninsula, archipelago.

Counties - Cornwall, Devon, Somerset, Dorset

Places - Costa Blanca, Great Barrier Reef, Hong Kong,
Antarctica,

Tourism - fishing, economy, tourist, (‘visitor’, frade)

Area of Outstanding Natural Beauty (AONB)

* extend knowledge and understanding
beyond the local area to include more of
the UK

* name and locate (some) counties and
cities of the UK

* learn about key topographical or physical
features of coasts

* ynderstand similarities and differences of
human and physical geography in different
regions

* the human geography of coasts,
including: types of settflement and land use,
economic activity and safety

¢ think about the future and the effects
climate change, rising sea levels and
pollution, especially by plastics, are already
having.

Coastal studies and
comparisons
Observations and
data collection in
the local area

EQ: Can you come on a Great American Road Trip?
Why this, why now? In this unit the children travel the North and South American continents, and distinguish between the terms ‘continent’, ‘region’, ‘country’,
‘state’ and ‘city’ along the journey. Finding and using images and maps on the internet and in atlases, children will make notes on cities and record their
countries and/or states. They will compare the built environments and settings of the cities and, through them, identify some key regions of the American

continents.
Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

North and South America

City, state, country, continent, North America, South
America, northern hemisphere,

Compass points (8)

Pacific Ocean, Atlantic Ocean, regions of North America
(Western/Pacific coastal strip, Rockies, Great
Plains/Prairies, Canadian Shield, Caribbean,
Eastern/Atlantic coastal strip, Great Lakes) Denver,
Colorado

South America - Brazil, Chile, Paraguay, Venezuela,
Ecuador, Columbia, Bolivia, Peru, Suriname,

Asuncioén, Bogota, Brasilia, Buenos Aire,s La Paz, Lima
Paramaribo, Quito, Salta, Santiago, S&o Luis, SGo Paulo,
Cuiabd

Types of building

Highway, route, road, motorway, street

¢ enhance their locational and place
knowledge

e focus on North and South America,
concentrating on their environmental
regions, key physical and human
characteristics, countries, states and (some)
maijor cities

¢ ynderstand geographical similarities and
differences through looking af regions in
North and South America

¢ begin to associate weather/climate with
landscape and environment

e use maps, atlases, globes and digital/
computer mapping

 learn to use the eight points of a compass.

Using GPS routes
and mapping
software

Virtual roadtrips




7z 2
7 b
T &

EQ: How does the water go round and round?

Why this, why now? This unit focuses on rivers, providing excellent opportunities for fieldwork and school-based practical work. It infroduces the water cycle
and, as the key concept is that water flows downhill, looks at mountains, the source of many rivers. It looks at how people interact with rivers as well as their
geographical features. A case study features one of the UK's maijor rivers, the River Thames. Cameos of some of the world's great rivers and mountain
environments are included to extend children’s geographical general or locational knowledge. There is opportunity to consider a local river or stream, and

ideas for using local fieldwork to see the processes infroduced in school in action.

Concepts:
Place Knowledge Literacy (keywords) Data (Skills) Fieldwork
Name and locate some of Rivers - Source, mouth, waterfall, estuary, precipitation, *name and locate some of the UK’s and OS Maps

the UK's and the world’s
most significant rivers and
mountain environments
Learn about the features of
a named river (the River
Thames) in the UK, from
source to mouth

transportation, infiliration, percolation, deposition,
tributary and confluence.

Rivers: Niger, Amazon, Nile, Mississippi, Yangtze.
Mountains: Everest, Kilimanjaro, Ben Nevis, Scafell Pike,
Snowdon.

the world's most significant rivers and
mountain environments

¢ learn about the features of a named river
(the River Thames) in the UK, from source to
mouth

¢ learn how rivers and mountains are
formed

¢ identify some of the processes associated
with rivers

¢ understand where rivers and mountains fit
into the water cycle

EQ: How does the Earth shake, rattle and roll?
Why this, why now? Our earth is dynamic and ever-changing. In this unit children will explore the dynamism of the earth, learning about its structure, look

particularly at the causes and distribution of earthquakes and volcanoes and their effects on landscape and people. It builds upon the knowledge of the
physical geography learned in the last unit about mountains and rivers.

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Name and locate
significant volcanoes, the
tectonic plates, ocean
frenches and counftries
affected.

Pacific Ring of Fire

Earthquakes: Tectonic Plates - converging/diverging,
subduction

Fault, fracture

Volcanoes: Crust, upper mantle, magma, lower mantle,
active, dormant

Mount Fuji (Japan), Mount Etna (Italy), Mauna Loa
(Hawaii), Eyjafjallajokull (Iceland)

Rock types - igneous, sedimentary, metamorphic

describe and understand the key aspects of
volcanoes and earthquakes

¢ understand that the distribution of
earthquakes and volcanoes follows a
pattern

¢ be infroduced to plate tectonics. * learn
about the ‘Pacific Ring of Fire’

Geology - study of
local rocks

Y5

EQ: How is the UK changing?

Why this, why now? This unit revisits and builds on knowledge of areas of the UK, looking at how they have changed over fime. It provides an opportunity for

local fieldwork and mapwork.




Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Countries, capitals, regions,
cities, fowns, islands of the
UK.

UK regions: Scotland, Wales, Northern Ireland; northeast
England, northwest England, Yorkshire and the Humber,
East Midlands, West Midlands, East of England, Greater
London, southeast England, southwest England.

UK capital cities: London, Belfast, Edinburgh, Cardiff
Counties: Cornwall and the Isles of Scilly, Devon,
Somerset, Dorset

Isles of Scilly, Isle of Wight, Isle of Man, Shetland/Orkney
Isles.

8 points of the compass

Grid references: northings, eastings

name and locate counties and cities of the
UK, geographical regions and their
identifying human and physical
characteristics, key topographical features
(including hills, mountains, coasts and rivers),
and land-use patterns; and understand how
some of these aspects have changed over
fime

* ynderstand geographical similarities and
differences through the study of human and
physical geography of a region of the UK

¢ yse maps, atlases, globes and
digital/computer mapping to locate
countries and describe features

¢ use the eight points of a compass, four-
and six-figure grid references, symbols and
key (including the use of OS maps) to build
their knowledge of the UK and the wider
world

* yse fieldwork to observe, measure, record
and present the human and physical
features in the local area using a range of
methods, including sketch maps, plans and
graphs and digital fechnologies.

observe changes,
take photographs,
draw field sketches,
interview local
people and form
their own opinions
on the changes
occurring around
them

EQ: Where should we go on holiday?

Why this, why now? In this unit, the children learn about the Alpine region of Europe, how the Alps were formed and how homes are adapted to the climate.

The unit builds on previous work the children have done investigating their local area and other regions of the UK earlier in this serquence

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Countries, cities and regions
in Europe

Learn about the features of
Alpine regions

The Alps: France, Switzerland, Liechtenstein, Germany,
Austria, Italy, Slovenia and Monaco.

Mont Blanc, The Matterhorn

Industries: forestry, farming, cheese-making and baking,
woodworking and carpentry.

Tourism

Fold mountains

Avalanche

use maps to focus on countries, cities and
regions in Europe

¢ o understand a region of another
European country

¢ fo understand some of the physical and
human processes that shape a region

* extend their knowledge and
understanding beyond the local area to

Tourism on Scilly -
impact
Comparative study -
peaks

Map study - grid
references (search
and rescue)




include Europe. This will include the location

and characteristics of a range of the world's
- more significant human and physical
ﬁﬁﬁﬁﬁ features.
Y5 EQ: Where does all our stuff come from?

Why this, why now? In this unit, the children will find out about the UK's global frade links, investigating where everyday products come from and the journeys
they take to our homes. This builds on work children may have done in KS1 looking at the geography of food. The children will also map the journeys taken by
items, and research the pros and cons of buying local or imported goods.

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Countries around the world

that export to the UK

Import and Export

Top 5 imports to UK: Germany, China, Netherlands, USA
and France.

Economy, frade route, consumer, producer, food miles,
agriculture, manufacturing

Origin

Climate zones - polar, fropical, subtropical, desert,
temperate, rainforest, equatorial

describe and understand key aspects of
human geography, including: types of
settflement and land use, economic activity
including frade links, and the distribution of
natural resources including energy, food,
minerals and water

¢ use maps, atlases, globes and
digital/computer mapping to locate
countries and describe features studied.
Explain views of different people

Data collection -
local shops and
businesses

Mapping the
journey of a product

EQ: What is life like in the Amazon?

Why this, why now? In this unit, children find out about the Amazon region of South America, considering what it is like fo live in the region as well as how it is
being damaged and how it can be protected. The unit builds on previous work the children may have done in Key Stage 1 on rainforests and climate, and the
units of work on North America and Climate

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork
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South America - the
Amazon

The Amazon region: Brazil, Bolivia, Peru, Ecuador,
Colombia, Venezuela, Guyana and Suriname, French
Guiana (an overseas territory of France).

Rainforest, Basin

People: indigenous, ethnic groups, tribes,

Biodiversity, ecology, environment, deforestation
Commercial development

Aquifer - Rio Hamza

Weather, climate, biomes, sustainability

extend their knowledge and understanding
beyond their local area to include South
America

* develop their use of geographical
knowledge, understanding and skills fo
enhance their locational and place
knowledge

* locate the world’s counfries using maps,
and concentrate on their environmental
regions, key physical and human

Map skills - locating
and describing
features

Virtual visit - Amazon
rainforest and river
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characteristics, countries and major cities

¢ understand geographical similarities and
differences through the study of human and
physical geography of a region in South
America

¢ Describe and understand key aspects of
physical and human geography

* Use maps, atlases, globes and digital/
computing mapping to locate countries
and describe features studied.

Y6

EQ: Are we damaging our World?
Why this, why now? In this unit, the children will consider if we are damaging our world and how we can protect if. The children will investigate energy

production, the oceans and minerals, as well as conducting an enquiry info how the school can become more sustainable. It links closely and builds upon the
work within the previous unit about the Amazon.

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

334
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Polar regions, rainforests,
ocean habitats, mountains,

regions.

Sustainability: climate change, ecosystem, global
warming, carbon footprint, carbon neutral, biodiversity,
pollution, greenhouse effect, deforestation, fossil fuels,
natural resources

Conservation: habitats, species, natural resources,
ecosystem, extinct, protected, endangered, decline,
MPA (marine protected areq)

Carbon cycle

e describe and understand key aspects of
the distribution of natural resources
including energy, minerals and water

¢ use maps, atlases and globes to locate
countries and describe features studied

¢ use the eight points of a compass,
symbols and keys to build their knowledge
of the UK and the wider world

observe, measure,
record and present
the human and
physical features in
the local area using
a range of methods,
including skefch
maps, plans and
graphs, and digital
technologies.

Yé

EQ: How will our world look in the future?
Why this, why now? In this unit, as the children move towards the end of their primary school careers and prepare to move to secondary schools, they will

consider the past, present and future of their local area. This unit helps them see change as positive and to feel opfimistic about the changes that lie ahead
and is closely linked to the previous unit as an opportunity to consider and apply knowledge and skills.

Concepts:

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

UK
Isles of Scilly
South West England

Sustainability: climate change, ecosystem, global
warming, carbon footprint, carbon neutral, biodiversity,
pollution, greenhouse effect, deforestation, fossil fuels,
natural resources, industry, power station, renewable
energy, solar power, suburb, sustainable development
tidal power, wind farm, wind power, wind turbine,

describe and understand key aspects of: —
physical geography — human geography

¢ learn geographical skills and fieldwork: use
maps and symbols to build their knowledge
of the UK

Historical mapping of change

use fieldwork to
observe, measure,
record and present
features in the local
area using a range
of methods,




o= hydroelectric, nuclear power, including sketch
Kf‘%\ maps, plans,
historical mapping
é@& techniques and
\i@/‘ graphs, and digital
@ technologies.
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EQ: Am | a Geographer?

Why this, why now? Students identifying what makes a Geographer in order to ascertain that they are Geographers. This EQ intfroduces key skills and ideas in
Geography, to set them up for success in Secondary Geography.

Concepts: Diversity - students learn about diverse political landscapes across Europe, and the diversity of coastal environments comparing Old Town beach
with Pennines. Change - students learn how our understanding of the world has changed over time. Place and representation - students explore their personal
geographies and how their unique setting influences their perceptions of the world. Interaction - exploring the many ways in which geographers use skills to
inferact between the physical and human geographical spaces.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork

Locating places and North/South/East/West, Compass e lLocatfe and describe places using Field sketches
counftries on world maps. Continents vs countries: Africa, Antarctica, Asia, latitude and longitude around Pennines
Isles of Scilly- height Australasia, Europe, North America, South America. e Demonstrate ability to use OS maps,

changes on land and Europe: UK, Ireland, France, Germany, the Netherlands, scale, grid references, height, Analysis of personal
bathymetry. Denmark, Sweden, Norway, Finland, Belgium, Spain, direction, with aerial photos geographies

Land use changes in the UK | Portugal, Germany, Poland, Switzerland, Italy, Czech e Creatfing an elevation model of the | through a fieldwork
and Isles of Scilly. Rep., Hungary, Romania, Lithuania, Latvia, Estonia Isles of Scilly out of contour lines. study of their home.

South America: Brazil, Ecuador, Guatemala, Uruguay.
Venezuela, Bolivia, Columbia, Peru, Argentina, Chile,
Paraguay, Guyana.

North America: USA, Canada, Mexico

UK locations: Holderness, Helvellyn, Seaford, Scarborough
Longitude and latitude, OS maps, scale, grid reference,
contour lines, aerial photos

EQ: Africa is not a country

Why this, why now? Students build on their general world-knowledge consolidation from previous topics to explore the continent of Africa. Students develop a
rich understanding of a diverse continent as a contextual underpinning for theoretical explorations of development, globalisation, populations, and tourism.
Concepts: Diversity - students learn about the diversity of environments, cultures, cities, and political landscapes within the continent. Change - students learn
how the legacies of colonialism continue to change the physical and human landscapes of places within Africa.. Place and representation - students explore
the importance of multi-story narratives and critically consider the common representations of Africa and Africans in media. Interaction - exploring how the




human environment is shaped by the physical environment.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

This topic focuses
specifically on the continent
of Africa, with brief
references to political
landscapes in Europe when
referring to colonialism.

Colonialism, slavery, empire, racism

Africa

Nigeria, Mali, Egypt, Democratic Republic of the Congo,
South Africa,

Narratives, development, globalisation, population,
tourism

e Interpreting, analysing, and
creating graphical representations
of data

e Interpreting and analysing a range
of geographical sources including
aerial photographs

Using GIS software
to explore human
environments in
Africa

EQ: What is an environmental activist?
Why this, why now? Students exploring the geographical topics of ecosystems, sustainability, and weather and climate through the contextual understanding
of environmental activism and local politics. Exploring the interdisciplinary nature of secondary geography by exploring politics enables students to have a
well-rounded picture of subjects extending beyond KS4. Students are reintroduced o a rigorous understanding of weather, climate, sustainability, and
ecosystems through their local context; this enables students to make connections between their lived experience and the world around them.

Concepts: Diversity - diversity of ecosystems (including on micro and macro scales) Change - exploring how long-term changes in weather over time create a
recognisable and distinct climate. Place and representation - exploring how personal geographies and connections to physical landscapes affect how that
place is represented and valued. Interaction - connections between different social groups, including considering class divides.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

UK climate as a whole, and
within the UK, specific
climates and place
geographies.

Weather - precipitation, cloud cover, oktas, wind speed,
infensity

Climate - deciduous, mild, average, macro, micro
Environmental, political, activism,

e Interpreting, analysing, and
creating graphical repre
representations of data

e Interpreting and analysing a range
of geographical sources including
aerial photographs

Assessing
perspectives about
activism in the local
community

EQ: What processes shape the UK?
Why this, why now? Students use skills and knowledge from previous topics to explore in greater detail how they shape the UK's landscape; for example,
students need to be able to quantify weather events in order to explain how they shape our landscape. Students learn about tectonics, rivers, and
urbanisation in the context of processes shaping the UK.
Concepts: Diversity - exploring how geologic diversity of rock types affects landscapes in the UK. Change - explain how and why rivers change from source fo
mouth in the UK. Place and representation - explore how processes associated with urbanisation create distinctive place geographies.
explore how life in the UK is shaped by the inferactions of multiple processes, creating unique place environments.

Interaction - students

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Students explore cities and
rural areas in the UK,
focusing on geologic
formations (e.g. mountain
belts, lowlands)

Geology - sedimentary, metamorphic, igneous,
permeable, impermeable

Rivers - upper course, middle course, lower course,
erosion, deposition, fransportation

Land use - rural, urban, urbanisation, agriculture

e Interpreting and analysing geologic
maps to explain landscapes in the
UK.

Students conduct
fieldwork around St.
Mary's explaining
how land use is
affected by




landscapes

Y8

EQ: How does geology shape the Isles of Scilly

Why this, why now? The geology on loS is distinct, with key formations from 300 million years ago. Students have learned physical geographical processes from
year 7, giving names and introductions to deeper geological processes. Our next topic ‘what processes shape the Isles of Scilly2' are underpinned by the
specific geological understanding gained through this topic.

Concepts: Diversity - micro-geology within greisen veins, and how these shape the distinct environments around the islands. Place and representation -
geologic arrangements of continents and how these have moved. Change - how rocks are changed within the rock cycle Interaction - how

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork

Geology - sedimentary, metamorphc In-class rock
exploration and
identification (20
different samples)

EQ: What processes shape the Isles of Scilly?

Why this, why now? Students explore coastal processes, ecosystems, and tourism through the contextual understanding of the Isles of Scilly. This confinues the
critical analysis work started in Q2, and feeds into the Y9 topic of sustainable farming on loS. Students explore why their home is the way that it is, so that they
can begin to explore how to protect it. Their future in their inheritance.

Concepts: Diversity - exploring microclimates around the oS, and how that creates diverse ecosystem settings. Place and representation - continuing work
from Y7 about personal geographies by exploring place geographies of oS Change - how coastal processes alter our landscape Interaction - exploring how
processes like tourism are dependent on multiple physical and human geographical processes.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork

Isles of Scilly Coasts, destructive waves, constructive waves, erosion, e Interpreting, analysing, and Study of coastal
Comparison with UK and hydraulic action, abrasion creating graphical representations processes

ROl islands of data comparing sides of

e Interprefing and analysing arange | St. Mary’s
of geographical sources including
aerial photographs

EQ: What makes the Lake District a distinct environment?

Why this, why now? Students explore topics of tectonics and urbanisation by analysing geological formations across the Lake District, and how these affect
human interactions with the landscape. Students consolidate understandings of tectonics by explaining at a deeper level why the rock cycle occurs, using the
theory of plate tectonics.

Concepts: Diversity - students explore the diverse land use of the Lake District, and diversity of geological formations. Place and representation -
intferdisciplinary exploration of how unique geological landforms are represented in language and culfure. Change - how and why the surface of the earth is
recycled and reborn Interaction - why geology affects human uses of landscapes.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork




The Lake District National
Park

Geology, geomorphology, glaciation,

Interpreting, analysing, and
creatfing graphical representations
of data

Interpreting and analysing a range
of geographical sources including
aerial photographs

Students use online
information and
imaging to produce
their own geologic
map

EQ: Are the geographies of India inevitable?
Why this, why now? Students draw together strands of geography (development and globalisation, weather and climate, rivers) to begin to critically assess
‘What if’ questions: what if India was never colonised by the UK2 What if India didn't drain snowmelt from the Himalayase What if India didn’t get monsoon
rainse This requires a rich knowledge base of
Concepts: Diversity - cultural diversity of regions within India, physical geography diversity of place and space. Place and representation - exploration of how
Indian people perceive and represent their home and current challenges they are facing Change - Interaction - students identify the interaction of historical
events (like colonialism) with ongoing present conflicts and challenges.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

A thorough in-depth case
study of India

Asiq, India, Himalayas, mountains, monsoons, Ganges,
colonialism, Partition, precipitation, water cycle, poverty,
development, DTM

Interpreting, analysing, and
creatfing graphical representations
of data

Interpreting and analysing a range
of geographical sources including
aerial photographs

Using GIS software
to create layered
maps with detailed
information

Y9

EQ: How to make farming on the Isles of Scilly more sustainable?
Why this, why now? Our Climate Changed world is facing increasing challenges related to sustainability, food production, and conflict over resources. We will
be assessing the sustainability of our home farming, and suggesting ways to be even more sustainable.
Concepts: Diversity - ecosystem diversity around oS, diversification of agriculture to be economically sustainable Place and representation - the importance

and legacy of farming fo Scillonian culture Change - threats facing agriculture on loS, and how we can manage industries fo be more sustainable Interaction
- students explore the interactions between climate, tourism, farming needs, and local politics to assess the future of farming

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Isles of Scilly - climate, history
of farming, current
agricultural practices

Farming, nutrient cycling, nitrates, nifrogen fixing
bacteria, rhizomes, agriculture, biodiversity, sustainability

Interpreting climate graphs
Interpreting statistical analyses
Conducting statistical analyses

Fieldwork
investigation info
the sustainability of
farming on loS - this
is assessed.

EQ: How is health geographical?
Why this, why now? Students exploring topics of population and migration, tourism, and urbanisation through the context of health geographies. Students will
use the process-based geographies from previous topics to apply a sociological understanding of how health outcomes and developments are affected by

geographical processes.




Concepts: Diversity - the diverse delivery of healthcare and health outcomes Place and representation - comparing health outcomes in different places e.g.
rural to urban Change - exploration of how health indicators change over time and with changing development Interaction - students explore the
intersection of race and gender with health outcomes

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Exploring the healthcare
systems of the UK, USA, and
Cuba.

Exploring how impacts of
conflict in the Middle East
affect health outcomes.

Health, life expectancy, birth rate, death rate,
confraception, communicable diseases,
non-communicable diseases

e Interpreting, analysing, and
creatfing graphical representations
of data

EQ: What are the consequences of a thawing north?
Why this, why now? Students consider the consequences of a changing climate for the ecosystems and political systems of our North. They will embed and
apply knowledge of tectonics, coasts, and rivers to assess the geological impacts of a thawing north (Slberian traps) and potential future impacts.
Concepts: Diversity - of ecosystems, politics, and therefore consequences of thawing Place and representation - the representation of northern forests and
tundra in cultural imaginations. Change - the impacts already facing the northern polar environments and potential future changes Interaction - the
connections between human actions and the physical environment.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

North - Russia, Scandinavia,
Canada, Alaska

Climate change, methane, tundra, braided rivers, Inuit,
indigenous, rhizomes, fungus, symbiosis

e Interpreting, analysing, and
creating graphical representations
of data

EQ: What is the future of the planet?

Why this, why now? Climate change requires urgent attention, particularly living on an archipelago vulnerable to sea level rise associated with climate
change. Unit 1 Living with the Physical Environment: Section A The challenge of natural hazards. Start of GCSE for those progressing.
Concepts: Diversity - exploring the unequal distribution of impacts from climate change across places and time. Place and representation - analysing impacts
of climate change for specific places Change - how our climate has changed over time, including from historical and climatology sources Interaction - the

intferactions between anthropogenic activities and atmospheric processes

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Evidence for climate
change from: UK historical
data; Greenland ice cores;
Australian rock records

Climate change, greenhouse gases, emissions, carbon
dioxide, methane, water vapour

Natural resources, renewable, non renewable,
hydroelectric, tidal, wind, solar

Milankovitch cycles: eccentricity, obliquity, precession
Deforestation, afforestation, volcanism, sulphur dioxide
Management: mitigation

Sustainability

e Interpreting, analysing, and
creating graphical representations
of data




EQ: How do we cope with hazards the earth throws at us?
Why this, why now? Unif | Living with the Physical Environment: Section A The challenge of natural hazards.
Concepts: Diversity - the diversity of earth science processes and diversity of properties and structures within our earth system. Place and representation -
assessing vulnerability to natural hazards, including varying perspectives towards the same hazard. Change - how natural hazards create short-term, long-term,
and geological changes to our earth. Interaction - how the scientific process is the interaction between evidence collection, theoretical frameworks, and

peer-review.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Tectonic plate boundaries:
mid-Atlantic ridge, Iceland;
South American/Nazca
boundary, marianas tfrench;
Eurasian/Indian collision,
Himalayas

Tectonic plates boundaries: convergent destructive,
convergent constructive, divergent, transform
Volcanoes: shield, composite

Magma: basaltic, rhyolitic, silica

Earthquakes: p-waves, s-waves

Prediction, Protection, Planning, Managing

Tropical storms: typhoons, hurricanes, cyclones; pressure

e Interpreting, analysing, and
creating graphical representations
of data

Experiments of the
explosivity of lavas
with different
properties.

EQ: What impact are we having on different ecosystems of the world?

Why this, why now? Unit 1 Living with the Physical Environment: Section B The Living World

Concepts: Diversity - the huge variation of climates, flora and fauna adaptations to different climates. Place and representation - the importance of the
environment to culfural identity. Change - how anthropogenic activities are affecting ecosystems. Interaction - the inferaction between climate, geology,
geomorphology, human activity, flora and fauna

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Local ecosystem: Lower
Moore; tropical rainforests
(South East Asia and
Amazon); Svalbard

Ecosystems, ecology, adaptations,

Biomes: tropical rainforests, deciduous, savanna,
grassland, desert, tundra, boreal

Tropical rainforests: liana, buttress roots, drip tips

e Interpreting, analysing, and
creating graphical representations
of data

Fieldwork to Lower
Moore ecosystem.

EQ: How do we cope living in a changing urban world?
Why this, why now? Unit 2 Challenges in the human environment: Section A Urban Issues and Challenges
Concepts: Diversity - diversity of life between and within cities, including social, economic, environmental, and political challenges and opporfunifies. Place
and representation - representation of BIPOC in both Rio and Bristol, especially with regards to institutional systemic racism and police brutality. Change - how
city authorities respond to challenges in an effort to improve quality of life. Interaction - the interaction between individuals, organisations, and city authorities.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Rio de Janeiro: Alemao,
Copacabana, Rocinha
Bristol: Stokes Croft,
Lawrence Hill, Cribbs

Brownfield site, dereliction, greenfield site, inequalities,
infegrated transport system, megacities, migration,
natural increase, pollution, rural-urban fringe, sanitafion,
social deprivation, squatter settlement, sustainable urban

e Interpreting, analysing, and
creating graphical representations
of data

Field trip to
Manchester for
extended fieldwork
investigation




Causeway, Broadmead development, traffic congestion, urban greening,
urbanisation, urban sprawl, waste recycluing

EQ: How are the physical environments of the UK changing?

Why this, why now? Unit 1 Living with the Physical Environment: Secfion C Physical Landscapes in the UK

Concepts: Diversity - the variety of coastal and fluvial landscapes found within the UK, with explanations Place and representation - the relevance of identity
to coastal or flood protection schemes. Change - geomorphological processes changing the shape of our environment. Interaction - interaction of physical
and human processes for coastal and fluvial protections.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork
Coasts: Swanage bay, Abrasion, arch, atftrition, bar, beach, beach nourishment, e Interpreting, analysing, and

Durdle Door, Old Harry rocks | beach reporfiing, cave, chemical weathering, cliff, creating graphical representations

Rivers: deposition, dune regeneration, erosion, gabion, groyne, of data

hard engineering, headland and bays, hydraulic power,
longshore drift, managed retreat, mass movement,
mechanical weathering, rock armour, sand dune, sea
wall, sliding, slumping, soft engineering, spit, stack,
wave-cut platform, transportation, waves.

Cross profile, dam, reservoir, discharge, embankments,
estuary, flood, floodplain, floodplain zoning, flood relief
channels, flood risk, flood warning, gorge, hydrograph,
interlocking spurs, lateral erosion, levees, meanders,
oxbow lake, saltation, solution, suspension, fraction,
vertical erosion, waterfall

EQ: How will changing global economies affect our futures?

Why this, why now? Unit 2 Challenges in the human environment: Section B The Changing Economic World

Concepts: Diversity - the variation of development indicators between and within places Place and representation - regional identity and connections with
local industries (e.g. coal mines in northern England) Change - distribution of wealth and employment structures over time Interaction - between
development indicators and politically-motivated economic changes.

Place Knowledge Literacy (keywords) Data (Skills) Fieldwork
Nigeria, Lagos Birth rate, commonwealth, death rate, deindustrialisation, e Interpreting, analysing, and

UK: Newcastle and demographic transition model, development, creating graphical representations

Tyneside, London development gap, european union, fairtrade, of data

Jamaica globadalisation, gross national income, human

development index, industrial structure, infant mortality,
information technologies, infermediate technologies,
international aid, life expectancy, literacy rate,
microfinance loans, north-south divide, post-industrial
economy, science and business parks, service industries,
frade, transnational corporations




EQ: Why are resources likely to cause future conflicts?
Why this, why now? Unit 2 Challenges in the human environment: Section C The Challenge of Resource Management
Concepts: Diversity - variations in water stress around the world Place and representation - importance of political boundaries and cultural contexts for

resource conflicts. Change - how changes in the availability and access to natural resources is causing and will cause geopolitical conflicts Interaction -
between human activity and water availability, how water insecurity is a human phenomena

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

Rivers case studies:

Agribusiness, carbon footprint, energy mix, food miles,
fossil fuels, local food sourcing, organic produce,
resource management, grey water, groundwater
management, over-abstraction, sustainable
development, sustainable water supply, waterborne
diseases, water conflict, water conservation, water
deficit, water insecurity, water quality, water security,
water stress, water surplus, water transfer

e Interpreting, analysing, and
creating graphical representations
of data

EQ: How do geographers and politicians make decisions?

Why this, why now? Unit 3 Geographical Application and Skills
Concepts: The purpose of this paper, and therefore this quadmester, is for students to have access to resources around a confroversial decision-making
exercise (e.g. should we build a dam in this village). The resources arrive mid-March and are new each year, so the place knowledge and key literacy

keywords will necessarily change each year.

Place Knowledge

Literacy (keywords)

Data (Skills)

Fieldwork

This is dependent on the
pre-release booklet.

This is dependent on the pre-release booklet.

e Interpreting, analysing, and
creating graphical representations
of data

Students will be
using the data from
their fieldwork.

2.3 Literacy Mapping

For a complete guide to how texts in Geography are mapped through all the topics, please refer to this document.

Explicitly teaching literacy is an imperative in Geography, not only to equip students with disciplinary knowledge, but more importantly to provide
students with the tools they need to describe the world around them, and their place in it. Central to learning Geography is a thorough understanding
of the world around us, and at Five Islands Academy, we are grateful for the experiences we do have, and reflective of the lived experiences in which
we cannot share. To address this, a key focus of our literacy mapping is infroducing and developing our collective understanding and respect for lived
experiences different than our own. We use novels, poetry, music, and art to develop this cultural awareness, disciplinary literacy, and emotional

literacy in our students.



https://docs.google.com/document/d/1hBCjPxxcMEuxPfJfOc4ir8VWyGxd62CxWLfiOSqkE9c/edit

We use key literacy techniques, such as a phonics understanding of new words, and teaching relevant etymology of new keywords, to ensure that all
students have the language they need to express themselves. We are particularly aware of the vocabulary gap, and ensure that our explicit feaching
of literacy does not disproportionately advantage the students already privileged in literacy.

Section 3: Impact

3.1 Progress Monitoring

Teachers monitor pupils’ throughout and at the end of each topic. This may take various forms: scrutinising work in books, reviewing recorded or
photographic evidence, questioning and discussions with children... The Geography Leads periodically observe lessons, do book scrutinies and
interview staff and pupils.

When children leave FIA they should:

Have a growing knowledge of the world and their place in it.

Have a wider vocabulary of geographical terms.

Aspire to discover more about the world, through reading, travel or the media.

Know that they can use their voice to express themselves and their opinions.

Develop their geographical skills, such as, evaluation, creativity, problem solving and enquiry.

3.2 Assessing Primary Impacts

Whilst no ‘formal’” data of Geography is recorded, staff confinuously assess against the NC objectives and the RS Progression Framework. In order to
answer the question, ‘Do children know more and remember more?¢’, staff will use quizzes, written outcomes, photos and videos, fieldwork
observations. Rising Stars allows us to measure our impact against the Enquiry Question of each unit, outlining key knowledge that children need o
know. Formative assessment (through lesson plenaries and following up with retrieval at the start of the next lesson) allows staff fo understand where
there are any gaps in understanding.

3.3. Assessing Secondary Impacts



